Glossary of Evaluation Terms
Formative Evaluation: Practice opportunities, typically self or peer-marked, that give students chances to test their developing mastery of the required skills/knowledge, prior to being graded. Integration of these activities into course curriculum encourages students to become self-directed learners, to seek coaching or tutoring as needed, to develop self-analysis skills, and to actually master course content.  Highly recommended!

Summative Evaluation: Assignments, projects, tests etc. that give opportunities for students to demonstrate their mastery of course material, for grading. Tools used for summative evaluation should match the course learning outcome (and the teaching/learning method) in terms of domain (head/ hands/ heart) and level (introductory/ intermediate/ advanced), and students should have had opportunities for practice, with formative feedback (see above), prior to the assignment or test.

Criterion-referenced Evaluation: Student work is measured against a set standard of appropriate performance, based on the topic, program, and level of the course. This is the College approach to evaluation, embedded in an outcome-based educational context. Consistent with this approach, the College does not condone bell-curving or any other artificial manipulation of grades.

Norm-referenced Evaluation: Student work is graded against the work of other students in the class, with the best work receiving an “A” etc. This is NOT condoned in the College context, where the expectations in a specific course are intended to be as consistent as possible from class to class, term to term and year to year.

‘Objective’ Evaluation: Typically, testing such as multiple-choice, T/F, fill-in-the-blanks etc. is characterized as objective, in that (especially with machine-scored tests), there is less likelihood of variable marking of the same or similar answers due to teacher bias or carelessness.  However, many subjective factors come into play in the selection and construction of  multiple choice items, in the limitation to “one right answer” that must mimic the teacher’s precise teaching etc. This type of testing is usually best suited to lower level outcomes, but carefully constructed multiple-choice tests can measure higher-order skills.
‘Subjective’ Evaluation: Projects and assignments that require a judgment on the part of the teacher who is grading them are sometimes identified as ‘subjective.’  Certainly, there is the question of poor inter-rater reliability, where many qualified teachers marking the same assignment are very unlikely to give it the same grade (as shown in many research projects across subjects).  However, the more detailed information available to both student and teacher regarding the grading scheme of the assignment, the less likely it is that teachers will fall into the trap of subjectivity.  Student work should be criterion-referenced (see above) against a suitable standard of achievement, and clear feedback given about where they meet, exceed, or miss the mark in terms of the expectations.  A marking rubric (see below) is often helpful in communicating this.  As well, having only student #s (no names) on student work can combat accusations of favoritism, and ensure that teachers are not reacting to the ‘halo effect’ (where ‘good student’ work tends to be graded higher even when it is not better quality, and vice versa). Finally, it is important to differentiate between the judgment of a student’s work based on the teacher’s professional expertise and experience, and one based on an emotional reaction to the student him/herself.  The first is reasonable, expected, and justifiable; the second is inexcusable.
Rubrics: These are detailed grading schemes, where the assignment is broken down into the criteria upon which it will be judged, and a scale of expected achievement described (what would earn an “A” on this criteria, what would earn a “B” etc.).  This information is often presented in the form of a chart, and this chart is used by students when preparing the assignment, and by teachers when grading (which often simplifies and reduces the time required for grading
Rubrics are sometimes accompanied by “exemplars” which illustrate the various cells of the rubric (examples of assignments that would earn an “A”, a “B” etc.).

